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ABSTRACT SUMMARY 



Adult Dsvelnpm ent and Tf Pg^rni nr^ 

„^4-H "^o^^se syllabi and one curriculum guide dealing 

yi^^J'^V^* development and learning were received from twenty-four 
sS??ihn^°"^^ °^ ^^^^f"" learning. Some schools sent more than one 
syllabus and several courses were team taught and the syllabi 
f^fifP^^^y °5 instructors. Twenty-two syllabi featured 

a form of the title: The Adult Learner or Adult Learning. Only two 
courses had the title Adult Development and Learning. ^ The titles 
?;™-?nf„^°"''^®^ focused on human or adult development while the 
remaining courses offerea a variety of titles. 

omxr ^ii,i^t''^^^^^^^^^^^*'^ ^^"^ °^ course description but 

?n ^Ho^ n 5^^^ ^i^^ reported a clearly stated course purpose as: 

Souafni-Zri SfK^'^^^A ^'f'^P^^^^ analyze, know'^o/ become 

acquainted with... adult characteristics, theories of adult(hood) 

P^°^«ss«s/ learning theories and adult learn ing) 
fST n?^^^^^ had no clearly stated course purpose. The majority 
illL°L''°^^^ syllabi offered objectives and competencies to be 
^itttt ^^i^^ concentrated around eight major themes: the major 
characteristics of adults (as learners), the aging process/ the 
ttllUZ ^r!^^""^ process and life stages, understanding the 
1 i^^fn^ ^if""^ • research studies regarding the major 

learning theories and theories of adult development of 
understanding the factors/variables and conditions of theTeaching- 
learning process, and finally the application of the varioL 
meaningful instructional plans. The remainder S ?he 
envfron^^n^-.i^^^^Ji ''"^ learning style(s) or cultural ani 
?So^S??^S? i influences on the adult and the learning process. 
Two syllabi had no learning objectives clearly stated. 

Three major divisions of course content emerged from the 

?h^S??i^^''''iP*^°"^-' T"Ph^^is °" human/adult development concepts? 
theories and concepts of adult learning, and instructional 

Sddr^Si^^ir- -"^t subtopics outlined in IJe glJaM 

?o ih/// J^-^ ^iS^^ the objectives. Added 

to rhese were the principles of self-directed learning and the 

aSf ^luffiS,-.r"''^P''^-°^^'^^^^^^"^ learning, often the topici 
and subtopics, or his/her general understanding and use of 
strategies, reflected the instructor's philosophy of adu?t 

?o??owtnSVH''^^"'^"''^ ^^^^"^^^ philosophy were often s?aSd 

following the course purpose or aims. 

^nri J^^i^^ syllabi reflected a balanced combination of both theory 
and practice. Eight placed a heavy emphasis on theory acquisilioj 

^i;S^.«S?%''°"^^t^''^*^°" *° practice while J«,ven had aS 

i^rif.m on practice but with a theoretical base given through 
lectures, outside readings and other activities. 

Analysis was made of the course assignments to determine the 

aJstanln?^''''^^! ^^^^^tio^^l academic assignments and appliel 
assignments. Twelve courses had academic assignments such as 



£IiSn;en?^*iM?.h ?i reviews; ten courses had balanced 

couSes h-d ^nni^i^^""^^-^ research/theory and practice; and six 
courses had applied assignments. There was great variation in 
tovt required readings. Eight instructors mIntioieS io 

text required per se m their course syllabi and thirteen had 
fn'Sr.T^n ' ^i^-l^^"^^ suggested and/or assigned readings set aside 
^ia^-^^l.!??^ library. Eight universities used instructor prepared 
'^P^S®''^ supplement the course outline. However, when 
listed, a wide variety of textbooks were used. 

freau^Sv^;liS* v."^^ v^^""^"^ "^^^ ^^^^^ texts; the most 

rrequently cited book was Cross' Adults a s learners nQRii wii-h 

Tl^'^i Listed b*55-S^^^^'rici Sere 

Cited as texts m three different courses: 

S.D. (1986). ^pderstandina and fan-il ^^.^jn^ 
learning. San Francisco: Jossey-Bass. 

Kidd, J.R. (1973). How adults ipa^n n.Y.: Associated Press. 

Knowles M.S. (1975). Self-directed learning.- a aiiid^ f n-r 
learners and tparh^rp. N.Y. : Associated Press. 3iliQe_ror^ 

<=„oo-;S°"i®^V^*^* (1984). The adult l^^-rr^^^r neglected 
species . Housten, TX. : Gulf Publishing. 

Knox, A.B. (1977). Adult devg >lopment an d learning, san 
Francisco: Jossey-Bass. 

smith, R.M. (1982). Learning h ow to learn . Chicago: Follett. 

Wlodkowski, R.J. (1985). Enhancing ^dnH- ^otivahinn i-n 

San Francisco: Jossey-Bass^ ^ — 

''^^''^ list®^ °" at least two syllabi and 

SbUoSraSv^ were only cited once. A comprehensive 

sunntSS?? ^'^l compiled from the required and/or 

?vSS ^?a^^"?s reported. Sources on this bibliography come 

fducatfon ^^"^^tion, psychology and sociology as well as adSTI 
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dPv^iS^on^- analysis of the syllabi for the adult 

development and learning course, there was some variation in 
assignment, resources, and textbooks. And there was some variation 

o?ilnt^l?ons"Tr1-'h ^^^^n"^^'"? ^^^^"^ philosopSca? 

orientations of the instructors. There was, however some 

consensus on the general content: characteris?ics of adults ?al 

iJ£Sng^h?ori^.s^°^'r-°^.^^"^'^ development, adult learning inl 
learning theories, and instructional methodologies and strategies? 

o-F ^^^^T^I^"^^^ P-J- Ross, J.M. (1988). "A review 

North i^.S'al'°^"'^"'' learning courses taught at twenty^Iour 

North American universities; A content analysis." Instructional 
improvement Task Force of the Commission of P?of Issors of Adult Ed! 
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April 1988 

A REVIEW OF ADULT DEVELOPMENT AND LEARNING 
COURSES TAUGHT AT TWENTY-FOUR NORTH AMERICAN UNIVERSITIES: 

A CONTENT ANALYSIS 



INTRODUCTTON 

The Coiimiission of Professors of Adult Education (CPAE) 
concurred that the Instructional Improvement Task Force conduct a 
review of course syllabi and assemble a list of readings and 
bibliography used in selected core courses in the areas of Adult 
Development and Learning, Program Planning and 
Foundations/Introduction. An analysis of these syllabi and 
undertaken to review the common resources, references and methods 
of instruction. 

A similar study was undertaken by the Instructional 
Improvement Task Force for the Commission in the late I970's. 
However, since that study there have been many ne;7 Adult Education 
faculty added and the Adult Education literature content and scope 
has been expanded considerably. 

in August, 1987 a letter was sent to each adult education 
graduate program requesting that syllabi from the three selected 
courses (Adult Development and Learning, Program Planning and 
Foundation/Introduction) be sent to the identified representatives 
of the project teams. However, given the limited response at that 
time, a second request was sent directly to the commission members 
in November, 1987 in order to get a broader representation. The 
request sought a copy of the course syllabus, additional 
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information regarding effective and/or innovative teaching methods 
and a copy of the bibliography used or reading list assigned to 
students . 



PURPOSE OF THE ST TTny 
The primary aim of the present study was to produce more 
current information and compile a summary of course materials and 
teaching iisthods in a mere accessible form. The aim of the review 
was to identify in broad relief from the commonalities which 
existed in course titles, objectives, content areas, texts, 
required readings, resources used, course requirements and 
instructional processes in Adult Development and Learning courses. 

The present study was also seen as a timely follow-up to the 
Adoption of standards for graduate programs in adult education by 
the Commission of Professors of Adult Education in 1S86. The 
Standards adopted by the CPAE designated specific courses as core 
courses. Adult Development and Learning, Program Planning and 
Foundations/Introduction were three of the courses designated and 
included in the project. The Instructional Improvement Task Force 
will continue a content analysis (of two other courses) at a later 
date. 

A secondary aim, and perhaps the most important one, was to 
generate new information which would serve as guidelines and 
resources for new instru ctors and faculty in planning courses and 
assembling information and readings for those courses, and for 
providing additional information and resources for experienced 
faculty as they revise and update their current courses and add new 
readings to their required list and bibliographies. 

A third aim of the study was to determine the extent to which 
qualitative differences in the courses existed which could be 
attributed to different academic units under whose auspices the 
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courses were offered. The Instructional Improvement Task Force 
plans to disseminate the content analysis report through ERIC and 
to keep the course syllabi and master lists of readings collected 
in a common location where they will be available for further study 
and review by new and experienced faculty in adult and continuing 
education. 

FOCUS OF THE STUnv 

A preliminary content analysis of course syllabi of Adult 
Development and Learning was begun in October, 1387. At that time 
only 19 course syllabi and lists of readings were sent for review 
by 21 faculty from eleven states and two Canadian provinces. The 
Instructional Improvement task force felt that there was an 
insufficient response. In November, 1387, a follow-up letter was 
sent to all members of the Commission of Professors of Adult 
Education (CPAE) reaffirming the mission and intent of the 
Instructional Improvement Task Force and urging greater 
participation. 

The results produced a broader representation of idsas and 
course syllabi and bibliographies. Eleven categories were used as 
guidelines by the review team to insure consistency of content 
analysis. The categories consisted of 1) institutions— number and 
frequency of responses, 2) course titles— range and frequency of 
title, 3) course purposes—general purpose and/or overview, 4) 
competencias and/or specific course objectives, 5) course content- 
-topics and subtopics studied, 6) course focus— theory and/or 
practice or a balance between both theory and practice, 7) course 
assignment— range and type of assignments a difference or balance 



8 



between "academic" or "applied" assignments, 8) textbooks-title and 
frequency used, 9) required readings and common used resources, 10) 
methods/techniques used and innovative practices cited in the 
courses and 11) a general summary and trends emerging from the 
data. 

FINDINGS 

The 11 categories cited in the methods section of the content 
analysis served as guidelines for the review process and 
facilitated cross comparison among the 31 courses syllabi and lists 
of readings received from 30 instructors/professors of Adult 
Development and Learning Courses (several of the courses were team 
taught and the syllabi developed by a team of instructors.) a 
rather extensive Curriculum Guide for FAculty entitled: Adult 
peyelopment and I,f>qrning developed for faculty teaching in the 
Master of Science Degree Program at National College of Education 
was received and was included in the overall course content 
analysis. The 32 syllabi constitute a fairly wide cross section 
of colleges and universities which offer courses in Adult 
Development and/or Learning. 

MAJOR THRMR.q 

The major themes from the study concentrated on the five areas 
of study: 1) understanding the unique characteristics of adults: 
2) identification of the learning needs and educational 
requirements of adult learners: 3) understanding of the processes 
of adult development and the relationships of the developmental 
processes to work life and educational needs of adults: 4) 
understanding of the major learning theories and how these theories 
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relate to the training, education, and management of adult 
learners; 5) understanding of the physical, psychological, social- 
emotional and mental changes associated with the aging process and 
the relationship of these changes to job and educational 
performance. 

CONTENT A WALYSTS AWQ FINDTMRS 

1. Ingtit-ntion s. Thirty instructors/faculty representing 
17 states and two Canadian provinces responded to the survey. A 
total of 31 course syllabi and one curriculum guide representing 
24 institutions of higher learning were received as follows: 

INSTITUTION S /STATE OT^ PROVTNnF! 

Arizona state University, Tampa, AZ 
University of Arkansas, Fayetteville, AR 
university of Arkansas, Little Rock, AR 
Ball state University, Muncie, IN 
East Carolina University, Greenville, NC 
Florida state University, Tallahassee, FL 
Michigan St-te University, East Lansing, MI 

National College of Education, Evanston, IL (Curriculum Guide for 
Faculty) 

North Carolina state University, Raleigh, NC (3 syllabi) 
North Texas State University, Denton, TX 

The Ontario Institute for Studies in Education, Toronto, Ontario, 
Canada ( syllabi) 

Penn state University, University Park, PA 
St. Joseph College, Hartford, CT (3 syllabi) 
Texas A & M University, college Station, TX 
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university of Maine, Gorham, Maine 
University of Missouri, Columbia, MO 
University of Southern Maine, Portland, MA 
University of Texas, Austin, tx (3 syllabi) 
University of Wisconsin, Madison, WI 

Virginia Commonwealth University, Richmond, VA (2 syllabi) 
Virginia Polytechnic Institute & state University, Blacksburg, VA 
George Washington University, Washington, DC 
Western Washington University, Bellingham, WA 
University of Wyoming, Laramie, WY 

2a, Course Title fs) .. of the 32 Adult Development and 
Learning Courses reviewed in the study 22 (68%) featured a form of 
^® The Adult Learner nr Muii- Tc^^ rn'^ l Five courses 

(15%) focused on human or adult development, other courses titles 
included: Successful Recareering, The Maturation Process, Self 
Guided Learning and Change, and Theory and Research on Adult 
Learning, only two courses combined the title: Adult npvel on m^n^ 
3nd Learning - Major themes of adulthood, the developmental process 
of aging and learning theories and their effects on aging, and 
adults' needs and involvement in the training and educational 
process emerged as prominent in course titles. 

^- Pmrr-oses of the CQursP . All 32 syllabi had some form of 
course description but only about one half (16) reported a clearly 
stated course purpose: to define, describe, compare/contrast, 
analyze, know or become acquainted with. . .adult characteristics and 
distinctions, theories of adult(hood) development (al) processes, 
learning theories and adult learner ( ing ) . 
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several course syllabi descriptions, cited as the central 
purposes the use, practice, or implementation of adult learning 
experiences and development of adult teaching strategies and 
skills. Two syllabi asked the students to determine their own 
stages of development, or preferred learning strategies and 
theories. Two syllabi included objectives to review research for 
application and to identify "gaps" in research worthy of study, 
one unique syllabus, as its central purpose, asked the students to 
develop their own "self -directed learning" objectives and their own 
theory of adult curriculum. 

The remaining seven course syllabi had no clearly stated 
course purpose. 

^- Cpmpet?ng,i , eg and/or course ob-if»nhivp« . This particular 
section offered the greatest variety of competencies to be mastered 
or course objectives to be attained, often, each course syllabus 
had its own unique set of objectives which correlated with the 
major philosophy of the instructor or general course purpose 
stated. For example, one objr-.tive was cited as: to understand 
the self -directed learning process through/by developing one's own 
self-directed learning project. Another illustration was: to 
develop one's own learning theory (philosophy) through reviewing 
the literature and interacting with a variety of learning 
experiences and thereby developing a philosophy/theory of learning. 

However, the majority (24) of course syllabi reviewed offered 
course objectives and competenc^Co to be mastered which 
concentrated around the following eight major themes: 
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Frequency 

1. To examine/list/understand the major characteristics 

of adults (as learners). 3^3 

2. To review/understand the adult development tasks 
and life stages. 

3. To identify and understand the effects of the aging 
(maturation) process as related to adult learners' 
objectives. 

4. To acquaint the learners with adult development and 
learning literature and research topics. 9 

5. To understand the factors/elements/variables and 
conditions of the teaching-learning process. 9 

6. To understand the major learning theories s 

7. To understand/describe the major differences between 
youth and adult learners. 7 

8. To apply the learning concepts and theories by developing 
instructional plans, training and educational programs 7 

The remainder of the course syllabi objectives centered on learning 
style(s) (3) or cultural and environmental influences on the adult 
and learning process (4). Finally, two syllabi had no learning 
objectives clearly stated. 

5. Coqrse Conteptfs) .. As reflected by the topics and sub- 
topics in the 32 syllabi, three major divisions emerged from the 
course descriptions: i) Emphasis on Human/Adult Development 
Concepts, 2) Theories and Concepts of Adult Learning, and 3) 
Instructional methodologies/strategies. However, in the majority 
(18) of course syllabi these three divisions were blended into six 



major themes or constructs. The following themes were most often 
mentioned as topics and subtopics: 

1) General Understanding and Characteristics of Adults and 
Adult learners 

2) Major Theories of Human/Adult Development & Aging 

3) Major Learning Theories & Research 

4) Self Directed Learning Concepts and Process 

5) Andragogical Theories S Models 

6) Instructional Studies including Assessment of Conditions 
for Learning, Evaluation Processes, Issues, Implications 
fi Applications 

The range and frequency with which the major themes were mentioned 
in the syllabi were as follows: 

Topic ^ Subtop io Frequency 
General Understanding of tht. Adult Learner 

A) Uniqueness (characteristics, needs, values, 
descriptions and attitudes) 12 

B) Motivation/Adult Behavior (s) 10 

C) Differences Between Adult and Youthful Learners 8 

D) Participation/Barriers to Learning 6 

E) Psychological/Physiological Climate or Environment 
for Learners 5 

2. Adult De velop TiiP>nt/T.i f o cycle 

A) Aging Process/Maturation Themes 10 

B) Theories of Aging (Sociological, Biological, 
Economic, Psychological) 10 

C) Adult Development Research 10 
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D) Life Transition T.'hemes 7 

E) Psychological Changes 7 

F) Developmental Phases/Stages 6 
6) Physiological Changes g 

H) Social/Cultural Environmental Changes 5 

I) Personality & Identity 5 
J) Intellectual Changes 4 
K) Gender Differences 3 
L) Moral/Ethical Changes 3 

3« Ma-ior Le arning Theories Mentioned 

A) Learning How to Learn or General Learning 
Environment 2,2 

B) Adult Learning Research 2.2 

C) Learning Styles/Brain Research and 

Learning style Inventories 9 

D) The Learning Process perception, cognition, 
memory, recall and recognition 9 

E) Phenomenologicalism (gestalt theory, field 
theory, and cognitive development) 5 

F) Behaviorism (operant conditioning, behavior 
modification and contingency management 4 

4. Self Dir ected Learn i i^g 

A) Physical Aspects, Psychological Climate, General 

understanding and research 10 
6- .Instructional Strategies /Methn doloaiec; fp^ Teaohing/ 
Training AdTi |t Leamprs 

A) Issues, Implications and Applications 11 
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B) Principles/Conditions for Learning 7 

C) Evaluation Techniques Mentioned 5 

D) Factors/Variables in the Teaching-Learning 

Process . 

4 

E) Facilitator Roles/Responsibilities 4 
P) Assessment Strategies 3 

Other topics and subtopics and a general reading list expanding the 
topic were often included in the syllabi. Generally, the topics 
and subtopics ^^ollowed an outline form in a majority of the courses 
(18) and severax (6) course descriptions had sub-themes which were 
very related to the six major themes as described above. 

Often, the topics and subtopics, or the general understanding 
and use of strategies reflected the instru. tor's philosophy of 
adult education. Elements related to this philosophy were often 
stated following the course purpose or aims. 

7) course Focus (theory, practice or both theory and practice) 

As the course syllabi differed primarily in the name of the 
course, general course purpose and corresponding objectives and 
aims, a system on five point rating scale was developed to analyze 
the major focus or thrust of the course. At one end of the scale, 
the numbers 1 and a are used to indicate either Ml theory or 
liiogtlv theory with little practice. The number 3 indicates a 
^^^^"^^ between theory and practice, the number l indicates mostly 
pr^ptice with little theory, and 5 indicates practice without a 
theoretical base. 

1-2-3-4-5 
t^®°^y both practice 
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course Focuf; Analy sis Frequency 

N=32 

1. All theory based courses with little or 

no practic -i mentioned per se in the syllabi 3 

2. Heavy emphasis on theory acquisition; some consideration 
given co practice through readings, novel analysis and 
character development, some student led sessions or 

some practice through a project, but little practice 
discussed g 

3. Balanced combination of both theory and practice as 
Illustrated through in-class projects, class 
presentations, class exercises, interviewing adult 
learners, keeping learning logs and journals. 
Additional examples of the balance used lectures 

labs and files work and class planning activities 12 

4. Emphasis on practice, but with a theoretical base 
given through lectures, outside readings, case work 

and class discussions and projects 7 

5. Mostly practice without a discernible theoretical 

base 2 

7. Assignments . Three broad categories of assign:aents were 
evident in the review of the 32 syllabi: 1) "academic" assignments 
typical of many traditional graduate courses in psychology and 
adult education and 2) "applied" assignments related to the actual 
practice of Adult Development and Learning Courses. The third 
category was a good balapce between research and theoretical 
foundation with practical applications given. The most frequently 
reported assignments were listed as follows: 

Frequency 

I. "Academic" Assignments (12) 

Assigned readings from bibliographies 

provided or outside readings suggested 25 

Final exam and/or midterm assessment and quizzes 

given ^ 

A major term paper assigned 7 
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Articles and book reviews/critiqued 6 
Review of the Literature/Research 4 
II. Balanced Assignments (10) 

(Blend of research/theory and practice) 

Class discussion (Instructor anc/or student led) 9 
Short papers/essays g 
Mini/Major class projects 

(Blending theory and practice) 5 
Oral presentations on literature made in class 4 
Self directed learning units 

(Applying theory to practice) 4 
Reviev7 biographies/novels 
Write unit/instructional plans 
Design workshops 
Series of workshops 

(Blending theory and practice.) ^ 

III. "Applied" Assignments (6) 

Class projects/term projects 3 
Case histories/case studies of learners 4 
Interviewing siibjects 3 
Class/Small group presentctt-ions 3 
Surveys/questionnaires used 3 
Personal journal/log of activities kept 2 

IV. No assignment listed per se in the course syllabus 4 
The fourth category was revealing in that no written 

assignments was evident from the course syllabi per se. However, 
a bibliography and series of readings were included and perhaps 
assignments were then given by the instructor during a class 
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activity. 

^- Required Textbooks - Title and Prpq n>.^^Y After a careful 
review of the course syllabi, several factors emerged: Eight 
instructors (23%) mentioned no text required per se in their course 
syllabus. Thirteen (40%) had supplemental readings suggested and 
had assigned readings and references set aside in the college 
(university) libraries. Eight universities (25%) used instructor 
prepared materials/papers to supplement the course outline. 

However, when required course texts were mentioned as in the 
course syllabi, the following texts were identified: 

Frequency 

Cross, K.P. (1981) Adults as Ic^Pi-r na.j'r^ . 

San Francisco, CA: Jossey-Eass 7 

Brookfield, S.D. (1986) Understandi ng and fanii 

adult Igqymng. San Francisco, CA: Jossey-Bass 3 

Kidd, J.R. Jr. (1973) How adults learn . 

New York, NY: Associated Press 3 

Knowles, M.S. (1975) Self -directed learning: A miid^ 
for leaypers an4 teachers . New York, NY: Associated 
Press 2 

Knowles, M.S. (1984) (3rd Ed.) The admt learner: A 
necyiected spemes, Houston, TK: Gulf 3 

Knox, A.B. (1977) Adult develo pment and learning . 

San i^rancisco, CA: Jossey-Bass 3 

Smith, R.M. (1982) Learning how to leg rri, 

Chicago, IL: Follett (Prentice/Hall) 3 

Wlodkowski, R.J. (1985) Enhancing «dult mo^-iv^^-inn i-r. 
leam. San Francisco, CA: Jossey-Bass 3 

Bigge, M.L. (1983) Learning t heories fn-r arj nu^e 

New York, NY: Harper & Row — 2 

Long, H.B. (1983) Adult learning - 

New York, NY: Cambridge (Prentice/Hall) 2 

Merriam, S. (1983) Themes of adulthoori th| rninh 
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literature . 

New York, NY: Teachers College Press 

Merriam, S. (1.984) Adult devg>lopment; Tmpiicationf. 
OH^ ERIC^ eduqation . (info Series #282) Columbus, 

Schaie, k.W. & Willis, S.L. (1986) Mult_deyeloement 
^Pd aqipg . (2nd Ed.) Boston, MA: Little Brown 
& Company 

Allman, L. & Jaffe, p. (1982) Readings in adnn- 
psychology. New York, NY: Harper & Row 

Aslanian, C. & Bricknell, H.M. (1980) Americans 
ip translation. New York, NY: The College Board 

Botwink, J. (1984) Aging and Behavior . (3rd Ed.) 
New York, NY: Springer Publishing Company 

Brundage, D.H. & Mackeracher, D. (1980> Adult 
.learning principles and t heir ap pl ication tn 
program planning. Toronto: Ontario Institute 
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learning. Austin, TX: Learning Concepts i 

Tough, A. (1982) International changes: A fresh 
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Chicago, il: Follett/Prontice Hall 1 
9' Required R eadin gs, R esources and Bibliographies . There 
is considerable variability on the choices of required or 
recommended course texts. Again, generally, the texts follow the 
instructor's philosophy, course focus and general perspective 
toward adult development and learning. A complete list of readings 
and a general bibliography is provided at the end of the content 
analysis. 

^0- MethQds/Technigues Share in Teaching . The most common 
class strategies/activities suggested in the course syllabi 
reviewed were aimed at assisting students: (a) to gain a good 
grasp of the topics, including accurate knowledge and evidence of 
critical thinking and evaluation, (b) to acquire the ability to 
analyze and synthesize relevant principles, theory and research in 
adult development and learning and content, and (c) to apply 
appropriate principles to situations related to practice. 

Coupon t^etbo^as/TeclTnjqMes Used Frequency 

1. Long papers — written term papers 

Average length 10-15 pages H 

2. Class attendance and participation 10 

3. Midterm/final examinations written 10 

4. Written essays (short papers) 8 

5. Group discussions (instructor and student led) 5 

6. Groups/team projects 

Research, oral presentations, journal critiques 5 
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7. Journal article critiques 4 
Some instructors used other strategies in their 
teaching/learning methodologies. These techniques included: 

Frequency 

1. Self directed learning plans 5 

2. Keeping personal journals, weekly logs 4 

3. Interviews by students of adult/senior learners 4 

4. Self assessment/evaluation strategies 3 

5. Learning Contracts 2 
In addition there were several quite unique or imaginative 

teaching/learning activities reported from the course syllabi. 
These techniques included: 

Frequency 

1. Creative/artistic projects 3 

2. Design a training unit module 2 

3. A structured student feedback method using 
instructor prepared instruments 2 

4. Computer assisted instruction 1 

5. Reading/reviewing five novels for insights 

about adult development and learning 1 

6. A class prepared instructional guide and 
annotated bibliography of readings for adult 
learning experiences 2. 

Evaluation s^-r-;.-r^q^- 00 tt^»^ reported by the 

instructors from their course syllabi, many adult educators 

believed that examinations should be an integral part of the 

learning experience. Many instructors used examinations; but 

vaifiations on the theme included either in class examinations or 

take home tests. The kinds of examinations used included written 
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essay examinations and multiple choice tests, some instructors 
requested that the students match philosophies or concepts with 
authors or authorities, some instructors asked for definitions 
of important learning terms or theories, some instructors used 
examination questions based on doctoral comprehensive examination 
topics. Many of the examinations were graded by the instructors; 
however, some were ungraded. 

some instructors felt that class participation both in terms 
of quantity and quality—was important to the assessment process, 
oral reports given by students in class was another means of 
assessment. The students could give either individual or group 
reports and then the reports were critiqued by the instructor, by 
student peers and/or by themselves. 

Writing term papers was an additional means of assessing 
knowledge and learning by the instructors surveyed. However, 
the papers were variable in nature, from an analysis, critique 
and summary of research to a short essay on an assigned topic 
related to the discussion. These papers were then critiqued 
by the instructor, by student peers or by the inulvidual. 

All instructors had some means of assessment of knowledge and 
student acquired competencies. 

GePey^l Summary and An al ysi s, m the previous sections 
of the content analysis of the 32 course syllabi submitted by 30 
instructors/professors of adult development and learning courses 
representing 14 major colleges and universities of North American 
certain trends and issues emerged from the content data analysis. 
The content analysis began with the identification of the 

23 



major institutions which submitted syllabi for review. The 
institutions were identified as to geographic location and the 
number submissions represented a cross section of adult development 
and learning courses from 24 colleges representing 17 states and 
tow Canadian Provinces. 

The course titles were identified and described in detail. 
Sixty-eight percent (68%) featured a form or variation of the 
Mult Development ^nd y .^^r-p^^ g and five, (15%) courses 
focused on human or adult development. The remaining courses (17%) 
suggested adult learning instructional themes. As the titles 
reflected the content of the courses, the major themes of: 
Adulthood , the developmental task/nmn ess of acting, learning 
th^oyies . and their eff ept^ of the aging nroac,^^ and the needs and 
involvement of admt le arpers, in the training and/or instruction;.! 
eduqational process emerged from the content analysis. 

The course purposes were described in the review and only 
about half (16) of the instructors reported a clearly stated course 
purpose such as: to define, describe, compare/contrast, analyze, 
adult development and learning theories and processes for the 
adult learning practices and the instructional plans for the 
training/teaching of adult learners, seven course syllabi had no 
clearly stated course purpose, per se. 

Eight major themes and their frequencies were reported from 
the content analysis process. The major themes centered around 
the major characteristics of adults (as learners), the aging 
process, the adult developmental process and life stages, 
understanding the literature and current research studies regarding 
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the major learning theories and of adult development, and 
understanding the factors/variables and conditions of the 
teaching-learning process and finally the application of the 
various theories in meaningful instructional plans and education/ 
training programs. 

The same eight adult development and learning themes emerged 
from the course content section analysis, with the addition of the 
principles of self-directed learning content and process and the 
andragogical concepts of teaching and learning methods for adult 
learners. 

As far as the direction(s) of the course foci, there appeared 
to be an even balance between the adult development and learning 
theories and their applied practices as reflected through some of 
the activities which included class presentations, projects, 
interviewing adult learners, participants keeping personal journals 
of their learning, and class discussions of important principles 
and concepts of adult development and learning theories. 

In the analysis of class assignments, three major themes or 
categories emerged from the content analysis process. The first 
major category centered on "academic" assignments as reflected by 
the writing of term papers, short essays, journal articles reviews 
and midterm and final examinations. The second category was a 
blend of theory and practice as illustrated by adult learner 
interviews, the writing of instructional plans, class discussions, 
and oral presentations of findings and activities reflecting a 
mastery of the theoretical concepts c-p adult development and 
learning theories. The third and final category illustrated the 
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"applied^' side through case studies and case histories of adult 
learners, class/team projects, lab experiments, and the keeping 
of personal journals and logs of learning and activities. 

Analysis of required textbooks revealed that 8 instructors/ 
professors mentioned n o text required for their courses: 13 
instructors used supplemental readings suggested and had assigned 
books and references set aside in their own college/university 
libraries. Eight professors had instructor prepared materials/ 
papers to supplement the course outline of topics studied. When 
the required course texts were mentioned the following authors and 
their recognized texts were cited most frequently: Drs. K. 
Patricia Cross, Stephen Brookfield, Robey Kidd, Malcolm Knowles, 
Alan B. Knox, Robert M. Smith, and R. j. Wlodkowski. 

The most common class strategies/activities used by the 
instructors were both "academic" and "applied" strategies in order 
for the participants - both graduate and undergraduate - tc grasp 
the concepts of adult development and learning theories, to apply 
the principles from the research and the body of literature. 
Critical thinking skills were stressed and concept formation was 
emphasized as reflected by the topics and subtopics studied and 
class activities used by the instructors. Reading, writing, and 
applied methods were utilized by the instructors. 

Thirty instructors from 24 colleges and universities from 
North America participated in the study through the review of ,.neir 
course syllabi content analysis. While this was a cross section 
of Adult Development and Learning courses taught at univers '.ties 
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it was a convenience rather than a random sample, so does not 
necessarily represent the total population. Every instructor 
brings his/her ovm personal philosophy of adult development and 
learning into a classroom, thus this review can serve only as a 
guide for further study and greater development. The fielc' of 
adult development and learning is maturing and it is recommended 
that a similar study be replicated in five years or so in order to 
gain a better perspective of the newer writings and greater 
research to add to the field of adult Development and Learning. 
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